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The intent of this project is to develop an information packet teachers may use to
encourage and enhance parental involvement, in ways that are suited for each child's and
parent's needs. Analysis of literature, relevant to parents of children with special needs,
has been used to draw conclusions and recommendations regarding appropriate
techniques teachers may use to encourage parent involvement in their child's education.
The packet includes the following: 1) a questionnaire to assess parents' preferred method
of involvement; 2) a parent involvement evaluation form; 3) telephone numbers of
support services and resources for parents; 4) recommended activities to help promote
parent involvement.
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CHAPTER I

Statement of the Problem

The passage of Public Law (P.L.) 94-142, The Education for All Handicapped
Children's Act, established the right of parents to be involved in the planning and
participation of their children's education (Washington State Parent/Educator Partnership
Project [WSPEP], 1994). Congress reauthorized the Act under P.L. 101-476, Individuals
with Disabilities Education Act, (IDEA). "IDEA reaffirms the role of parents as essential
partners in the education of their children with disabilities" [special needs] (WSPEP,
1994, p. 2).
According to McLaughlin, and Nelson (1993) identified P.L. 94-142 as having
extended the rights of parents to include the opportunity to participate in the educational
decision making in their child's education. In order to effectively take part in their child's
education parents were encouraged to obtain the following : 1) a working knowledge of
the law; 2) an understanding of assessment and placement procedures; and 3) an
understanding of parental roles in developing Individual Education Plans (IEP).
However, there are many barriers that interfere with parents and teachers effectively
collaborating their efforts in order to enhance the education of their children with special
needs (Howard, McLaughlin, and Nelson, 1993). Furthermore, a limited knowledge
base, skill deficits, lack of self-confidence, and impaired objectivity lead to a lack of
common ground and equity between parents and teachers. Parental rights are not always
exercised, due simply to a lack of training. Hense, the need for cooperation between
parents and teachers is imperative (Howard, McLaughlin, and Nelson, 1993).

)

1

2

Significance of the Project

Parents must be enabled to effectively participate in the education of their children.
Howard, McLaughlin, and Nelson (1993) identified attributes an enabled parent must
obtain: 1) control and access to resources that are required, 2) ability to decide and solve
problems, and 3) necessary techniques for effective interaction. "Throughout history,
parent involvement in the education process has varied. That involvement often depends
on many factors including the desire of the parents and the school system for a
partnership. Such a partnership must include mutual respect for opinions and expertise, a
mutual understanding of limitation, and the ability to effectively communicate with each
other" (WSPEP, 1994, p. 1).
The author of this project has developed an information packet for teachers to use
when addressing the issue of parent involvement. The packet includes the following: 1)
a questionnaire to assess parents' preferred method of involvement; 2) a parent
involvement evaluation form; 3) telephone numbers of support services and resources
for teachers and parents; 4) recommended activities to help promote parent
involvement.

Definition of Terms

The following definitions are provided to aid in the understanding of this project.

1) P.L. 94-142: The Education for All Handicapped Children Act. 1975. It is the
purpose of this Act to assure all handicapped children a free and appropriate public
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education and related services designed to meet their unique needs. This Act also assures
that the rights of all handicapped children and the rights of their parents are protected.
(United States Statutes At Large, 1977, p. 775)

2) P.L. 101-476: Individuals with Disabilities Act. 199j. This Act amended The
Education for All Handicapped Children Act. It's intent was to revise and extend these
programs. (United States Statutes At Large, 1991, p.1103)

3) IEP: Individualized Education Program. This program is structured to meet the child's
individuals educational needs. The instructional procedures are based on results of a
multidisciplinary evaluation (WSPEP, 1994).

Limitations

This project has been limited to include those parents who have children with
special needs, grades K-7, at Warden Elementary and Middle Schools in Warden,
Washington. Although, all students could benefit from their parents being involved in
their education, special attention must be given to the special procedures, rights, and
opportunities these parents need to know about.

Scope

Parents of children with special needs is the focus of this project, specifically
those in the Warden Elementary and Middle Schools in Warden, WA Warden is
comprised of many families who speak little or no English. Many of these families are of
the Hispanic culture. Families of the American culture are also members of this
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community. The recommendations made are intended for teachers to utilize when
addressing the issue of involvement of these parents in the education of their children.
The author of this project has elected to use the term children with special needs when
referring to those children who are IEP eligible.

)

CHAPTER II

Introduction

All students benefit from a parent/educator partnership. However, students with
handicapping conditions are particularly in need of such cooperation. This may be
brought about by open-mindedness. Everyone shares the responsibility to meet the
student's needs ( WSPEP, 1994). Parent involvement in the education of their children
who have special needs prevailed through the passage of P.L. 94-142. This act refined the
nature of parent involvement by extending the rights of parents to engage in education
decision making with their child's teacher and related service providers (MacMillan and
Turnbull, 1983). This public law was amended in 1991 as P.L. 101-476, Individuals with
Disabilities Act (IDEA). P.L. 94-142 gave parents and teachers the opportunity to
"jointly decide what the child's needs are, what services will be provided, and what the
anticipated outcomes will be" (MacMillan and Turnbull, 1983). Through this process,
"parents are viewed as co-professionals, partners, and collaborators, able to specify their
own strengths and needs to shed light on those of their child" (Goodman and Hoover,
1992, p. 141). Parents are to be involved in the monitoring and intervention of services
provided. This requires a new level of involvement by parents of children with special
needs. Parents may need training, education, encouragement and/or other resources to
facilitate their child's development successfully. (Garnett, Kramer, and Shriver, 1993).

Background Information

"Laws by themselves do not result in cooperative service practice. There is a
difference between talking about empowering parents to become effective advocates for
5

6

their children and making it a reality," (Howard, McLaughlin, and Nelson, 1993, p. 64).
MacMillan and Turnbull (1983) point out that consideration of whether or not to be
actively involved in the educational program depends on a number of factors associated
with the parents and their children with special needs. "A common child characteristic
that may be associated with noninvolvement of the parents, is the severity of the
disability with its associated compounding problems. The more severely involved the
child is, the greater the daily demands on the parent" (MacMillan and Turnbull, 1983, p.
7). MacMillan and Turnbull further suggest that parents of children with severe and
profound special needs spend the majority of their time merely caring for their child.
Parents of these children daily cope with many of the following: delayed ambulation,
delayed self-help skills, delicate health conditions, severe health problems, and
orthopedic problems. As a result, the chances of burn out, among these parents, is
considerably high. MacMillan and Turnbull quoted a mother of a child with special
needs who characterized the burn out phenomenon for parents.
Disabled children use up enormous amounts of their parents' physical and psychic
energy. Our children require more of everything, and those who take parenting
seriously give it to them. Yet all the rest of life goes on and also demands its due
from us. And the collective demands must be accomplished within the same
twenty-four-hour day allotted to everyone. (p. 7)
Consequently, parents of children with special needs are often exhausted physically and
emotionally. In such cases, the time the child spends at school may be the only respite
opportunity available for parents in order to take care of their personal needs or those of
other family members (MacMillan and Turnbull, 1983).
MacMillan and Turnbull (1983) suggest that certain characteristics of the family
also affects the level of involvement by parents. Availability and willingness of the
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extended family to provide respite care, availability of child care, whether both parents
work, whether the family is a one-parent family, availability of social support network,
and the intensity competing stress suggest different courses of action in parental
involvement. Leal, Shank, Turnbull, and Turnbull (1995) gave three major challenges
parents face today. The first of these challenges is the parents' income. Leal et al.
(1995) reviewed a 1990 census of the National Commission on Children. The census
found that 30% of Latino children were poor, compared to only 15% of white children.
In addition 43% of mother-only families are reported to be poor, compared to only 7% of
two parent families. The second major challenge parents face is the rise of single parent
families, which are caused mainly by divorce or the birth of children out of wedlock.
Work responsibility is the third major challenge Leal et al. found to affect parents
willingness or ability to participate in their child's education. Economic conditions force
most parents to work at least 40 hours per week. These factors may largely influence the
time and energy parents have to be available for their child's educational program
(MacMillan and Turnbull, 1983).
In addition to the previous mentioned factors that influence parents' availability,
MacMillan and Turnbull (1983) quoted a psychologist who addressed the emotionally
laden decisions placed on parents of children with special needs:
People have a limited amount of psychic energy .. . . Ifwe are forced to
juggle this psychic energy for a sustained length of time in such a way as
to spread it around 'equitably' (between self, spouse, and child), we feel
frustrated, exhausted and ultimately confused. In this fog-like state,
disintegration takes place: disintegration of one's own personality and
disintegration of interpersonal relationships. To avoid
this bleak forecast, it's imperative that a parent of a disabled child [child with
special needs] finds a comfortable level at which to function. (p. 9)
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Other factors such as personal feelings of inadequacy, embarrassment, and failure also
affect the willingness and the degree to which parents become involved in their child's
education, (Greene and Vandegrift, 1992).
MacMillan and Turnbull (1983) recognized that "a decision by a parent to not be
involved in the educational program does not mean that the same parent is not involved
with the child" . . . . Furthermore, "absolute positions ignore the individual differences
among parents of handicapped children" [children with special needs], (p. 5). The
Council for Exceptional Children [CEC] (1991) also recognized that professionals need
to be sensitive to different values, experiences, and beliefs held by parents from various
cultural groups toward special education. Grayson, Moore, and Zeller define culture as
"a way of perceiving, believing, evaluating, and behaving" (p. 29). Leal et al. (1995)
cautions teachers on generalizing values and priorities of people from different cultures.
Leal et al. further points out that no two families are alike, even when they are from the
same culture. Instead, teachers need to anticipate these differences and value them.
"Differences in race, culture, and ethnicity are important, but they are not barriers to
interaction. They are part of the identity of individuals. We can learn about, respect, and
rejoice in those differences" (Grayson, Moore, and Zeller, 1986, p. 26).
Regardless of income, family structure, work responsibilities, or cultural
differences, both positive and negative effects are evident from parent involvement in
their child's education. MacMillan and Turnbull (1983) identified beneficial, as well as
detrimental effects on the parent and the child, depending on each family's unique
situation. For example, beneficial effects of involvement for the parents might be: 1) an
increased understanding of the educational program; 2) gained information that would
allow them to work with their child more effectively; and 3) a feeling of belonging and
increased self-esteem because of meaningful contributions to their child's educational

)

program. Detrimental effects to parents might include frustration, absences from work,
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time away from other children and spouse, physical exhaustion, emotional dependence
on the program staff, and the feeling of doing someone else's job. There will be benefits
for the child as well. These include increased developmental gains, a better relationship
with their parents, and a sense of pride in parents involvement in the education process.
Some possible detrimental effects to the child may include a deterioration of child/parent
the relationship, and increased pressure to achieve (MacMillan and Turnbull, 1983).
When, how, and to what extent parents should be involved in their child's education
should be the decision of each individual parent. Families are all structured differently ,
"as a result, educators can no longer rely on their stereotypical views of what the family
represents and how it's needs can be addressed" (Schurr, 1992, p. 3). Garnett, Kramer,
and Shriver (1993) suggest, rather than expecting equal involvement from all parents it
would be most beneficial if varying levels and types of involvement be considered to
meet the needs of the parents and, subsequently, the child. In reality the level of parent
involvement in their child's education may vary dramatically among individual families.
Garnett, Kramer, and Shriver add that some parents may choose to participate fully in
the decision making process by giving input in placement team meetings, as well as in
the assessment process, consenting to changes after becoming fully informed of all
options, and participating in recommended services. At the other end of the spectrum
parents may not choose to participate, limit their participation by giving little input in
placement team meetings, consenting to placement recommendations without question,
and not participating in the assessment process. Greene and Vandegrift, (1992), further
support this idea with the following passage:
The success of any one parent involvement strategy depends on how well it
matches up with an individual parent's needs .... To do so ensures an appropriate
match between a parents' level of commitment and willingness and ability to be
involved. (p. 59)
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Parent Involvement Techniques

The disintegration of the traditional family, as well as, the legislation requiring
greater involvement of parents, "has both broadened the role of schools to deal with
social issues and encouraged the development of programs to spur parents to become
involved in the educational process" (Flaxman and Inger, 1992, p. 16). Soloma (1991)
identified that parent involvement programs should:
1) help parents develop parenting skills and foster conditions at home that
support learning; 2) provide parents with the knowledge of techniques
designed to assist their child in learning at home; 3) provide access to and
coordinate communication and support services for the child and their
families [his or her family] ; 4) promote clear two-way communication
between the school programs and the children's progress; 5) involve parents,
after appropriate training, in instructional and support roles at school; and 6)
support parents as decision makers and develop their leadership in
governance, advisory, and advocacy roles. (p. 36)
In order to build parent-school connections teachers, as well as, administrators need to
clarify the components of a parent involvement program. Schurr ( 1992) reports on the
Southwest Educational Development Laboratory (SEDL) comprehensive study of
"promising parent involvement" programs. SEDL developed seven common elements
contributing to such programs.
1) A written policy that legitimized the importance of parental involvement.
2) Administrative support that was represented by allocation of dollars, space,
and people power. 3) Training that focused on communication and partnering
skills for parents and staff members. 4) Emphasis on partnership philosophy
that created a feeling of mutual ownership in the education of students. 5) A

11
two-way communication structure that occurred regularly and consistently. 6)
Networking that facilitated the sharing of information, resources, and technical
expertise. 7) Regular evaluation activities that attempted to modify or revise
program components as needed. (p. 3)
Cone, Delawyer, and Wolfe (1985) pointed out that the benefits of parent
involvement have been described as improved child outcomes, increased parent skill,
improved parent emotional well-being, and improved operation of the educational
program itself. Most conclusions; however, are based on the study of programs either
with or without parent involvement. This approach ignores the possibility that "programs
differ not only in whether they involve parents, but also in how they involve them and to
what extent" (Cone, Delawyer, and Wolfe, 1985, p. 418). Thus, the Parent/Family
Involvement Index (PFII) was designed. Cone, Delawyer, and Wolfe listed twelve
categories used to assess such involvement. They are as follows:
1) contact with teacher; 2) participation in the special education process; 3)
transportation; 4) observation at school; 5) educational activities at home; 6)
attending parent educational/consultation meetings; 7) classroom volunteering;
8) parent-parent contact and support; 9) involvement with administration; 10)
involvement in fund raising activities; 11) involvement in advocacy groups; and
12) disseminating information. (p. 148)
Cone, Delawyer, and Wolfe reported that mothers and fathers were rated separately.
Mothers were more involved in their child's education than fathers, in nearly all areas.
Mothers and fathers were found to be more involved in the same three categories. These
include participation in the special education process, contact with the teacher, and
transportation.
Schurr (1992) provided a series of activities that would promote parental
involvement. These activities can be used for parents of all children regardless of parents
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education, be it collegiate level or grade school level. First, teachers need to analyze
whether and how the school does or does not welcome parents into its schooling process.
Teachers might conduct a "family impact assessment" of their school to determine what
things are being carried out consciously/unconsciously to limit parent or student access to
the eyes and ears of the faculty. Schurr (1992) states that "providing parents with a part
of the school facility they can call their own is very effective in drawing them into the
building and involving them in the business of education their offspring" (p. 5). Such
parent accommodations do not need to be elaborate. However, they should feature such
things as "access to a pot of coffee, to a lending library of parenting aids, to a display of
social service/agency information pamphlets, and to a cadre of parents who will share
their wisdom and experiences" (Schurr, 1992, p. 5). Teachers and administrators may
spend their efforts on taking their school programs into the community, rather than
expecting the parent community to meet only at school . Schurr states to further promote
the partnership of the parents and the school, teachers and administrators may set up a
series of public parent program displays in various places in the community, such as the
supermarket, shopping malls, medical centers, or community agency offices. Public
service messages could be broadcast over the local radio or television stations. Another
idea that is not only cost effective, but also time effective for parents, is to conduct short,
but meaningful, parent workshops or seminars at major parent job sites during lunch
breaks (Schurr, 1992).
Schurr (1992) also suggests creating a handbook of simple guidelines, tips, and
techniques parents can use at home with their children. Sections of the handbook can
deal with such issues as:
1) topics, questions, and formats for reports; 2) study hints; 3) symptoms of
test anxiety and strategies to reduce them; 4) test-taking tools; 5) steps for
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problem solving; 6) checklists for editing homework; 7) hints for making the
most of parent conferences; 8) memory aids. . . . 9) common spelling demons;
10) tips on parenting; 11) information about stages of growth and child
development; 12) guidelines for recognizing alcohol and substance abuse; 13)
facts about teenage suicide/runaways/dropouts; 14) directory of community
resources for family assistance (p. 5)
Another method, described by Schurr ( 1992) of enhancing parent involvement is
implementing a public fair, during an evening or on a weekend to inform community
members about aspects of schooling and their potential influence on student
achievement. Individual faculty members could set up booths to show off student work
and projects. Teachers could also demonstrate some self-help learning tips that could be
used at home. Schurr added that providing free baby-sitting will make this event more
accessible for all parents. Schurr suggested teachers initiate a parent and student
exchange day to provide parents with a unique opportunity to appreciate the demands on
their child and teachers at school. Parents would be invited to attend school in place of
their child. Parents should be encouraged to ride the bus, eat at the cafeteria, attend
classes, and complete the assigned homework for the day. "The ultimate goal, of course,
is to make parents aware of the important things that go on in school so they can support
both the teacher and the student in a more meaningful and knowledgeable way" (Schurr,
1992, p. 6). Schurr also recommends awarding extra credit to students whose parents
have committed some time and energy in school, may provide incentive for involvement.
Possible choices of activities may include, but are not limited to: 1) take their child to a
public library once a week; 2) attend at least one parent workshop; 3) keep a shared
success journal with their child; 4) attend one parent/teacher/administration meeting; 5)
limit television viewing for the child to no more than 10 hours per week and substitute
something of the parent's choosing in its place; 6) visit a "Parent Resource Center" at
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school and write the principal a personal note commenting on the experience.
Sponsoring a family night is another way to bring parents to school. However, there are
important factors to include, such as, something to look at, something to listen to,
something to be recognized for, something to laugh about, and something to talk about
(Schurr, 1992).
Establishing a school wide communication plan is an essential aspect of
effectively promoting parent involvement. Schurr (1992) suggested that teachers
designate at least, three times during the year to contact each family. These contacts
should be varied so they include a face-to-face visit, phone call, and a written message.
These contacts need to focus on positive aspects of the child if possible. Schurr stated
that teachers may also want to develop a monthly parent newsletter that features positive
references to each student at sometime time during the year. Furthermore, teachers
might initiate a parent/teacher dialog journal to enhance communication between home
and school. Teachers may send home booklets that parents can jot down their question,
concerns, or comments. Parents can then send the journal to school with their child the
next day. This process provided another way for parent and teachers to communicate on
a regular basis (Schurr, 1992). Finally, teachers should be encouraged to make home
visits which may form a special bond between home and school. "Insights gained from
home visits can make a difference with students and parents alike because it shows the
teacher as an advocate for the student" (Schurr, 1992, p. 8).
Cattermole and Robinson (1985) reported on a study designed to elicit parents'
opinions on three questions related to home/school communication. Parents were asked
to list the actual ways they learn information about their child's school, how they prefer to
acquire this information, and to what extent they want to be informed and consulted
regarding decisions made about their child at school. Cattermole and Robinson
distributed four hundred copies of the questionnaire to parents of children from 36
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schools. The most frequent choice of actual and desired communication between home
and school was through the child. Parents also valued face-to-face interactions, such as
parent/teacher conferences, personal visits, friendships with educators in the school
district, meet the teacher nights, and open house nights. These findings show that parents
like to rely on first hand sources of information. Cattermole and Robinson added, "if
schools really want to communicate more effectively with parents, they have only to
develop more fully the traditional modes of home/school communication that rely on
direct, personal contact between educators and parents" (p. 50).
Davis (1989) held that the keys to effective parent involvement are appropriate
recognition and constant communication. He recommended acknowledging at least a
couple of students every week, per classroom. These recognition could include "Student
of the Week" or "Reader of the Week". Davis suggested the most important part of this
process is contacting parents about their child's progress. Teachers should call parents in
the evening or on weekends, and in the parents' native language. Davis stated the
following about phone calls to parents.
During the conversations, we tell them how proud we are of their child and also
how proud the teacher is of their child's efforts. We chat about school matters
and remind them to tell their child why we called. . . . It's hard to resist a plea for
involvement when the school has acknowledged your child. After all, if your
child is doing so many things right, and the school can see it, then your parental
skills have been validated. Isn't it true that we like to help people who recognize
us? (p. 22)
Another way Davis suggested to strengthen home-school relationships is by sending
thank-you notes and letters of praise to parents and students. Parents received letters
thanking them for their support and participation in the school. Parents are encouraged
to write back, offering suggestions or comments about the program. In addition, parents
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are recognized for participation community wide. Flyers were sent home with all
students, informing the community about parents' contributions to the school. The
success of this recognition program lies in the translation of all written communication in
the parents' native language. "So rather than just begging people to do for us, we build
self-esteem and provide opportunities for people to have self-actualizing experiences"
(Davis, 1989, p. 23).
Effective contact with parents during parent/teacher conferences may lead to
increased parent involvement. Proper preparation for the conference is an essential step
to a successful conference. Stephens and Wolf, (1989) suggested inviting the parent to
the school by sending them a letter. "The letter should be written clearly, in plain
language, free of educational jargon, and worded in a way that is positive and inviting"
(Stephens and Wolf, 1989, p. 28). In addition, some parents may feel threatened by the
school setting, which is the teachers' turf; therefore, the conference should be held in a
comfortable, private place. "A successful conference includes the following steps:
building rapport, obtaining information, providing information, and planning strategies
for follow-up" (Stephens and Wolf, 1989, pp. 28-29). Teachers should build a
comfortable relationship with parents. Without good rapport both parties may feel
defensive. Stephens and Wolf held that making parents feel at ease is as simple as
offering them a beverage, initiating small talk, or offering a few friendly neutral
comments. Anxious parents may want to plunge directly into a discussion of their child's
problems. At this point, teachers need to determine whether the parents are too upset to
deal with the information, or if further background information is needed. On the other
hand, if parents tend to avoid talking about important issues, teachers may need to
initiate the topic themselves. "A key factor in the success of the conference is the
teachers' ability to elicit information from the parent. Teachers should function as
sensitive, active listeners" (Stephens and Wolf, 1989, p. 29). Starting with open ended
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questions is best. Rather than taking notes, teachers should actively listen, by asking for
clarification, and posing questions that will direct the discussion toward relevant topics.
Stephens and Wolf stated, "by obtaining information before providing it, teachers give
parents a chance to share their knowledge about their child. The teacher can gain insight
into parental expectation, insight helpful both in the conference and in working with the
child" (p. 30). Next, Stephens and Wolf recommended teachers focus on offering
suggestions for enhancing the child's learning. The teacher needs to be positive, " no
matter how difficult the child is and no matter how serious the problems are, always find
positive things to say. . . . Parents want to hear something good, even though their kid
may be struggling. It gives them the strength to deal with what needs help. . . . Don't let
parents leave a conference feeling that their kid is headed nowhere" (Ribas, 1992, p. 20).
Stephens & Wolf ( 1989) stated that if the rapport is not strong, if emotions are running
high, or if the conference has reached an impasse, teachers should consider one of the
following: 1) close the conference and re-schedule; 2) complete the conference as well
as possible, expecting little change as a result of the session; or 3) make another attempt
to develop rapport and gain needed information. Furthermore, teachers should
acknowledge parents' concerns and respond accordingly. If parents show distress,
teachers should reassure them that help for their child is being provided. "The final
component in a parent/teacher conference is to summarize and then to plan follow-up
strategies" (Stephens and Wolf, 1989, p. 31). Stephens and Wolf suggested teachers
review major points of the meeting and mention any unresolved issues that may need
further discussion or action. Ribas (1992) stressed the importance of being sensitive to
parents' problems.
It's so easy for the teacher to sit in her neat, little classroom and tell parents what
they need to do, when she has no idea of the horrendous situations that some of
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them may be facing with finances, in-laws, neighbors, or whatever.... Try to
learn as much as you can about a child's family life. . . . You can't help much, but
at least you can be empathetic when communicating with the parents. (p. 20)
If the conference was satisfactory, with no unresolved issues, teachers may send a thankyou note to the parent. However, if the conference did not go well, a phone call to the
parent, a few days after the meeting, can be the first step toward re-establishing friendly
relations (Stephens and Wolf, 1989). Ribas (1992) recommended other steps to take in
order to effectively communicate with parents. These include: 1) phrase negative
information carefully; 2) have telephones available; 3) be prepared; 4) offer evening
conference times; 5) establish regular office or calling hours; 6) know the child as a
person; 7) meet parents early in the year; 8) send home a classroom newsletter; 9)
take advantage of Parents' Night; 10) send home summertime notes to students and
parents. Investing in proactive communication requires little or no extra time and can
save time over the course of the school year. The improvement in teacher and parental
communication contributes to an improved learning environment for the child ( Ribas,
1992).
Bauch (1989) developed a time efficient way of keeping parents well informed
about school events. Bauch referred to this plan as the TransParent School Model
(TSM). This model opened the classroom to the home on a daily basis via the telephone
and the computer. Two technical systems were used, an answering machine or electronic
mailbox, and a compu-call service. The school provided teachers with an answering
machine or electronic mailbox. Next teachers recorded 1-3 minute messages per day
describing learning activities, homework, and techniques the parent can use to support
the child in these studies at home. This system allowed parents to call and receive
important information anytime of the day and from any telephone. Messages were stored
in a computer which directs the autodialer to place phone calls to all parents or specific
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groups of parents by the compu-call. Teachers can use this system to run a printout of
calls completed. "Increased homework completion, better student achievement,
improved attendance, and the development of shared partnership between parent and
teachers" (Bauch, 1989, p. 34) were among the gains teachers are seeing.
"As demographics change, educators are being increasingly confronted with the
challenge of creating partnerships with parents who do not speak English" (Cooper and
Gonzalez, 1993, p. 45). According to a 1990 census, Cooper and Gonzalez report
Spanish is the largest and fastest growing language in American schools. Thus,
communicating effectively with parents who speak Spanish is a challenging
responsibility for teachers. Cooper and Gonzalez (1993) recommended ten ways for
developing communication strategies to foster positive parent/teacher relationships: 1)
Assign a member(s) of the school faculty that is fluent in both written and oral Spanish to
translate and interpret. 2) Be sure all written documents are translated correctly. 3) For
large group presentation, parents could use a translation device that would enable parents
to listen to the translated message through headsets. This requires the expertise of an
interpreter to simultaneously translate the spoken message. 4) Teachers need to make an
effort to learn the language. Speaking the language of your school community can be a
great asset and reduces teachers' dependency on others for effective communication. 5)
Demonstrate to the parents that you are interested in what they have to say. Even though
the conference may be conducted in the parents' native language, it is important for the
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teacher to remain attentive despite linguistic differences. 6) Develop parent advisory
committee including those who speak Spanish, to examine the improvement of
communication. This committee may be able to learn whether information about school
activities is being received and recommend alternative means of communication that will
fit the needs of the school community. 7) Take initiative in resolving problems with
parents who speak Spanish. Parents may not feel comfortable approaching a teacher and
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may not communicate their concerns as well as they would like. By following up on all
parents' problems teachers communicate their interest and generate greater comfort levels
in later meetings. Furthermore, parents will often confide in a staff member they know
and trust. 8) Be visible in areas or activities that provide the greatest community
contact. 9) Work with the central office and school board to promote language
development programs for school personnel and parents. 10) Respect parents' language
and culture. Cooper and Gonzalez recommended not to discourage parents from
speaking Spanish to their children. This does not improve the schools academic or social
ambiance. Rather honor the language and culture of the parents and their children.

"It

is essential for educators to diversify their modes of communication, become more
attuned to the cultural realities of the changing school community, and to develop
programs and policies that enhance communication between the school and the
community" (Cooper and Gonzalez, 1993, p. 46).
When communicating with parents from different cultural backgrounds, teachers
need to be aware of the unique communication styles common to those cultures (The
Council for Exceptional Children [CEC], 1991). To facilitate communication, the CEC
(1991) recommended using the following guidelines: 1) send written messages home in
the parent's native language, 2) use an appropriate reading level, and 3) listen carefully
to the messages being returned. The CEC expanded on this last guideline by suggesting
that giving parents courtesy, sincerity, and ample opportunity and time to convey
concerns may promote effective communication. While there is no set of characteristics
that can be ascribed to all members of any culture, the CEC offered some suggestions to
be considered when communicating with parents with differing cultural backgrounds.
The suggestions identified are specific to the Spanish culture. Teachers, as well as
parents, need to be aware of these four main factors of communication identified by the
CEC: 1) sharing space, 2) touching, 3) eye contact, and 4) the concept of time. Shared
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space is valued differently between Hispanics and Americans. Hispanics prefer less
space between speakers than Americans. As a result, Hispanics may view Americans as
being distant, where as Americans may view Hispanics as being pushy or invasive. The
CEC also suggests that touching is another factor of communication that varies from
culture to culture. Hispanics usually embrace when greeting each other and often make
physical contact when engaged in conversation. Eye Contact can also create
misunderstanding between different cultures. Among the Hispanic culture, avoidance of
direct eye contact may be seen as a sign of attentiveness and respect, while sustained eye
contact may be seen as a sign of disrespect or a challenge of authority. The fourth factor
of communication addressed by the CEC is the concept of time. Americans generally
adopt the notion of business before pleasure. However, the Hispanic culture may
exchange lengthy greetings and pleasantries before attending to their business. When
addressing the issue of providing adequate information to parents of different cultures,
the CEC cautions teachers of assuming that their own familiarity with Special Education
policies are shared by all parents. The need for most information can be satisfied through
regularly scheduled meetings, conferences, and planning sessions for a child's IEP.
However, most parents need further assistance in understanding basic tenets of the law,
including their own rights and responsibilities. Supporting parents as they learn how to
participate in the education of their child is an essential step to further promote
involvement. Teachers also need to encourage parents to join parent organizations and
share their cultural points of view (CEC, 1991). Even if parents do not participate in
their child's education through direct contact with the school, they can contribute to their
education at home. The CEC suggested this is an important opportunity for parents of
various cultures to provide their children with comparative and contrasting information
about their culture, in relation to other cultures found in their community.

22
Leal et al. (1995) provided actions teachers need to put into practice that will
assist them in becoming culturally competent. The first step is to learn what culture the
community is comprised of. Teachers need to learn cultural practices concerning child
rearing, health, healing, and disability causations. Teachers can make contact with
cultural mediators or guides to help them identify these cultures in the community.
Greeting people in their native tongue is also a positive step. Leal et al. continues this
process by suggesting an additional allowance of time when communicating through an
interpreter. This will allow parents and teachers to determine each others' concerns,
priorities, resources, and plans for additional courses of action. Taking the time to build
this rapport is crucial for establishing effective communication in the future. Leal et al.
added that some families may be surprised at the amount of collaboration between
parents and teachers in America. Teachers need to recognize this and to respect the
parents' comfort level with collaboration. For limited or non-English speaking parents,
Leal et al. suggested using as little as possible of written communication. By relying on
an interpreter, their own observations, instincts and knowledge, teachers can identify the
parents' signal for readiness to move on to the next step of the education process (Leal,
1995). Grayson, Moore, and Zeller (1986) emphasized the importance of teachers
learning about the cultures of the families they serve. Too often, people can give the
message that another's culture is inferior. Grayson, Moore, and Zeller furthered this by
stating the following:
Children and parents need positive regard for their culture if they are to build
the self-respect necessary for effective learning and parenting. If we are to
complete the implementation of P. L. 94-142 and go beyond our focus on
providing full services, we need now to set the goal of designing appropriate
education within the different cultures we serve. (p. 31)
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To accomplish this, Grayson, Moore, and Zeller added that teachers need to first develop
an awareness of their own culture, then they can fully appreciate the cultures of others.
Adelman and Simoni (1992) introduced Mutual Support Groups (MSG), designed
to assist parents in forming their own groups for on going social support and mutual aid.
The intent was to empower parents through teaching them to self-lead their own groups.
The MSGs were tailored to meet the needs of low-income and non-English speaking
parents. Teachers sent letters home, displayed posters, advertised the groups at Parent
Teacher Association (PTA) meetings, called parents, personally invited parents as they
dropped their children off at school, and encouraged group members to tell their friends
about the group. During the six week training period, a consultant teaches about mutual
support, and lays the ground rules concerning time limits, confidentiality, and techniques
for giving advice (Adelman and Simoni, 1993). Group facilitator and timekeeper, two
major roles of the group, rotate throughout the members. Adelman and Simoni identify
four basic parts of the meeting; announcements, check-in, group discussion, and wrap
up. The group convenes without the consultant during the fifth week to develop
confidence and their ability to continue by themselves. The consultant returns during the
sixth week to observe the meeting and to answer questions. Thereafter, the consultant
remains available for group members at an off-site location. Adelman and Simoni
reported suggestions to make this program more effective were a result of a survey
conducted on a pilot study of an MSG. Effort was needed to remove obstacles to parent
involvement. Child care, scheduling, transportation, and accommodation of a variety of
languages are all important areas to be addressed before implementing an MSG.
Furthermore, groups need to be implemented early in the year. Training may need to be
longer than six weeks. By starting early in the school year the group is given ample time
to receive the appropriate training. Mutual Support Groups are not for every parent;
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however, school districts can offer them as one more avenue to promote parent
awareness and parent involvement (Adelman and Simoni, 1993).
Whatever the activity, there are important steps to take in order to make parent
involvement meaningful. Flaxman and Inger (1992) have given the following
suggestions for making parent involvement count:
[l] parent involvement is most effective when it is comprehensive, well planned,
and long lasting. [2] parent involvement should be developmental and
preventative, rather than remedial interventions [3] benefits of parent
involvement are not confined to early childhood at the elementary grades [4]
parents do not have to be well educated in order to help. [5] children from lowincome and minority families have the most to gain when schools involve
parents. (p. 18)
Gelfer ( 1991) concluded that if parents and teachers are to establish a partnership, in the
best interest of the child, then contact between parents and teachers should be a two-way
process. "Communication between parents and teachers is important in guiding and
facilitating the child's growth, development, and learning" (p. 164 ).

)

CHAPTER III

Development and Support for the Study

The pendulum of education, relevant to parent involvement, has swung to include
greater participation in education by the parents of children with special needs. With the
passage of P.L. 94-142, parents have the right to participate in their child's educational
programs. Whether parent involvement takes place because of a legal commitment or
true parental interest, depends on the school's and the parents' desire and commitment to
carry out the law. "Most parents are more committed to carrying out and supporting
programs when they are a part of the decision making process" (Howard, McLaughlin,
and Nelson, 1993, p. 65). However, there are many competencies necessary for parent to
effectively participate in this decision making process. There must be ( 1 a working
knowledge of the law; 2) an understanding of assessment and placement procedures;
and 3) an understanding of parental roles in developing Individual and Family Education
Programs. Further, when parents do not have complete information they are less likely to
make appropriate choices. The need for parent/teacher collaboration is great. Teachers
need to advocate for the education of parents through local agencies, higher education, or
their child's teacher. "This includes the help-giving exchange by professionals to enable
families to meet their own needs" (p. 63).

Procedures

The author of this project reviewed and selected literature on parental
involvement in the education of children with special needs. The author's motivation
stems from her own experience in working with parents who have children with special
25
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needs. In order to effectively work with these parents, a greater understanding of where
they were coming from was needed. An information packet was designed as a resource
for teachers to refer to when addressing the issue of parental involvement. The packet
contains a parental involvement assessment tool to determine how each individual parent
prefers to participate in the child's education. Also included in this packet is a parent
involvement evaluation form. This needs to be filled out by both the teacher and the
parent so improvements to the program can be made that will foster better parental
involvement. The packet also contains a resource list of service providers and agencies
for teachers and parents. Finally, the packet includes suggested activities that may
promote various levels of involvement for parents.

Implementation

This packet is intended for teachers to use when attempting to encourage and
enhance parental involvement in the education of their children with special needs.
Teachers can use the preferred parental involvement assessment in order to know how
their individual parents would prefer to be involved with their child's education. There
are so many possible variations of effective parent involvement. By offering a wide
range of options for involvement teachers can strive to meet the unique needs of all their
parents. Included in this assessment is a rating scale of the method of communication
parents would most likely use. An evaluation of parents' overall involvement is
completed by parents and teachers. This enables parents and teachers to make
suggestions in order to better techniques used to encourage and enhance parent
involvement. Teachers may use the suggested activities to better parent involvement
programs or to generate their own ideas on techniques to promote participation.

)
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These techniques are intended to be used as a framework teachers. Finally, a resource
list of services and agencies available for parents and teachers from WSPEP is included.
This list is limited to services and agencies in Washington state. Teachers may use these
services and agencies as a resource for improving their overall program or as a reference
for parents searching for support.

CHAPTERIV

Introduction

This packet contains information for teachers to use when encouraging and
enhancing parent involvement in the education of their children with special needs. The
first step in developing a program to involve parents in the education of their child is
determining to what extent they are able or willing to be involved. The completion of the
Parent Involvement Assessment and the Preferred Method of Communication
Assessment (see Appendix A and Appendix B), will enable teachers to develop an
appropriate program according to individual parents' wants and needs. To help guide
teachers through this process, the author of this packet has included activities to promote
parent involvement. A resource list of services and agencies, located in Washington, has
been included in this packet (see Appendix C). Teachers, as well as, parents may refer to
this list, for quick reference to toll-free disability information. Midway through, and
again at the end of the school year, parents and teachers may complete the Parent
Involvement Evaluation form (see Appendix D). By evaluating the program, teachers
can make the necessary adjustments for improving their parent involvement techniques.
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Activities to Promote Parent Involvement

Common Elements of an Effective Parent Involvement Program

1) A written policy to legitimize the importance of parental involvement.
2) Administrative support represented by allocation of dollars, space, and people
power.
3) Training focused on communication and partnering skills for parents and
teachers.
4) Emphasis on partnership philosophy to create a feeling of mutual ownership in
the education of students.
5) A two-way communication structure that accrues regularly and consistently.
6) Networking to facilitate the sharing of information, resources, and technical
expertise.
7) Regular evaluation activities that attempt to modify or revise program
components as needed (Schurr, 1992).

Parent Involvement Strategies

Fine Tuning Parent Involvement

1) Conduct a family impact assessment of the school to determine what things
are being done consciously or subconsciously to limit parent and student
access to teachers.
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2) Provide parents with a part of the facility they can go that would provide them
with information on parenting aids, social service/agencies, and other parents
to share learned information with.
3) Spend efforts on taking school programs and politics out into the community.
Set up public program displays in various places, such as, supermarkets,
shopping malls, medical centers or community agencies.
4) Provide short, meaningful parent workshops at major work sights, during
lunch or dinner breaks.
5) Create a handbook of simple guidelines, tips, and techniques for teaching
children at home.
6) Provide baby-sitting for all activities.
7) Initiate a parent/student exchange day to provide parents with a unique
opportunity to appreciate demands of their children while at school.
8) Initiate an Open House or Parent Night.
9) Establish a school wide communication plan. Designate specific times of the
year and vary the method of communication.
10) Communicate through the use of journal entries or notes home.
11) Make home visits (Schurr, 1992).

Recognition and Communication

Davis (1989) recommended acknowledging at least a couple students from each
classroom, once a week. Focus should be given to contacting parents about their child's
reward. Make sure they are contacted in their native language. "It's hard to resist a plea
for involvement when the school has acknowledged your child. After all, if your child is
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doing so many things right, and the school can see it, then your parenting skills have been
validated. Isn't it true that we like to help people who recognize us" (p. 22)? Davis also
recommended sending thank-you notes and letters of praise to parents for their support.
Parents should be encouraged to write back, offering suggestions or comments about the
program. Further parent recognition can be implemented through flyers sent home with
all students. Again, make sure all written communication is in the parents' native
language.

Parent/Teacher Conferences

Proper preparation for the conference is the first step to a successful conference.
Stephens and Wolf (1989) suggested inviting the parent to the school by letter. The letter
should be written clearly, in plain language, free of educational jargon, worded in a
positive and inviting way, and in the parent's native language. Teachers should build a
comfortable relationship with parents. Without good rapport both parties may feel
defensive. Parents can be made to feel at ease by offering them a beverage, initiating
small talk, and making a few neutral comments. When parents plunge right into the topic
of the child's problems, teachers need to assess the situation carefully. Some parents may
not be ready emotionally to discuss those problems; however, others may be, and
additional information might be needed. Teachers must be attentive to what the parent is
saying. Rather than taking notes, teachers should actively listen by asking for
clarification, or posing questions that will aid in directing the topic in an appropriate
direction. "By obtaining information before providing it, teachers give parents a chance
to share their knowledge about their child. The teacher can gain insight into parental
expectations, insight, helpful both in the conference and in working with the child" (p.
30). Next, teachers should focus on offering suggestions for enhancing the child's
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learning. However, if the rapport is not strong, if emotions are running high, or if the
conference has reached an impasse, teachers should consider one the following: 1) close
the conference and re-schedule, 2) complete the conference as well as possible,
expecting little change as a result of the session, or 3) make another attempt to develop
rapport and gain needed information. When the conference is coming to a close, teachers
need to summarize and then plan follow-up strategies with the parent. Ribas (1992)
states that teacher must be positive "no matter how difficult the child is and no matter
how serious the problems are, always find positive things to say. Parents want to hear
something good, even though their kid may be struggling. It gives then the strength to
deal with what needs help. . . . Don't let parents leave a conference feeling that their kid
is headed nowhere" (p. 20). Ribas (1992) recommended the following communication
tips for implementing an effective parent conference: 1) carefully word negative
phrases, 2) have telephones available, 3) be prepared, 4) offer evening conference
times, 5) establish regular office and calling hours, 6) know the child as a person, and
7) meet parents early in the year.

TransParent School Model

Bauch (1989) invented a time efficient way teachers can help keep parents
informed, the TransParent School Model (TSM). This model opens the classroom at the
home on a daily basis, via the telephone. Answering machines and electronic mailboxes
are distributed among teachers at school. Teachers record 1-3 minute messages per day,
describing learning activities, homework, and techniques parents can use to strengthen
these skills at home. Parents can call anytime of the day, from any telephone, and hear
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exactly what they need to know. Another form of TSM utilizes the computer to contact
parents through the telephone. Compu-Call automatically places calls to all
parents or a specific group of parents. The teachers can also use this system to run a
printout of calls completed. "Increased homework completion, better student
achievement, improved attendance, and the development of shared partnership between
parents and teachers" (p. 34) are among the gains teachers see from TSM.

Communicating with parents who do not speak English

Cooper and Gonzalez (1993) recommend some ways for developing
communication strategies to foster positive parent/teacher relationships:
1) Assign a member of the faculty that is fluent in both written and oral Spanish
to translate or interpret. (Spanish is the language identified from this source;
however, this process will work when applied to other languages.)
2) Be sure all written documents are translated correctly.
3) For large group presentations, a parent could use a translation device that
enable parents to listen to the translated message through headsets.
4) Make an effort to learn the language of your school community.
5) Demonstrate to the parents that you are interested in what they have to say. It
is important for the teacher to remain attentive despite linguistic differences.
6) Develop parent advisory committees, including individuals who speak
Spanish, to examine ways of improving communication.
7) Take initiative in resolving problems with parents who speak Spanish. "By
following up on their problems, you communicate your interest and generate
greater comfort levels in later meetings. Parents will often confide in a staff
member they know and trust" (P. 46).
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8) Be visible in areas or activities that provide the greatest community contact.
9) Work with the central office and the school board to promote language
development programs for school personnel and parents.
10) Respect parents' language and culture. "Do not discourage parents who are
learning to speak English from speaking in Spanish to their children" (p. 46).
This does not improve the school's academic or social ambiance. Rather
honor the language and culture of the parents and their children.

School Based Mutual Support Groups

Mutual Support Groups (MSG) were designed to assist parents in forming their
own groups for on going social support and mutual aid. Tailored to meet the needs of
low-income and non-English speaking parents, MSGs were intended to empower parents
through teaching them to self-lead their own groups. Training for MSGs should be
implemented early in the school year and takes about six weeks to complete. During this
six week session, a consultant teaches about mutual support, lays the ground rules
concerning time limits, confidentiality, and techniques for giving advice. Group
facilitator and timekeeper, two major roles of the group, rotate through out the members.
The meeting consists of four basic parts: 1) announcements, 2) check-in, 3) group
discussion, and 4) wrap up. The group convenes without the consultant during the fifth
week to develop confidence and their ability to continue by themselves. The consultant
returns during the sixth week to observe the meeting and to answer questions.
Thereafter, the consultant remains available for groups, at an off-site location. Efforts
are needed to provide child care, accommodating schedules, adequate transportation,
and an interpreter in the appropriate language (Adelman and Simoni, 1993).

35
Techniques for Developing High Quality Written Communication

George and Meyers ( 1987) developed a list of suggestions for producing an
effective school newsletter. However, this list can be applied to any form of written
communication. George and Meyers recommended the following: 1) word the message
in a positive manner, 2) mention staff members, students, and parents by name, 3)
include information about upcoming school events, 4) use short, easy to read sentences,
with no educational jargon, and 5) utilize parent volunteers for editing or printing. For
more information on developing quality written communication see the reference for
George and Meyers (1987).
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APPENDIX A

Parent Involvement Assessment

Please rate the following desired methods of involvement, 1 representing the most
preferred method and 12 representing the least preferred method.

Direct contact with the teacher
Participation in the Special Education process
Transportation
Observation at school
Educational activities at home
Attendance at parent educational/consultation meetings
Volunteer in the classroom
Parent-parent contact and support
Involvement in administration
Involvement in fund raising activities
Involvement in advocacy groups
Providing information to other parents

(Cone, Delawyer, and Wolfe, 1985, p. 418)
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APPENDIXB
Preferred Method of Communication Assessment

Please rate the following methods of communication you feel most comfortable with, 1
representing the most comfortable and 11 representing the least comfortable.

Through my son/daughter
Report card
School newsletter
Scheduled parent/teacher conference
Personal visit to the school
Notes or telephone calls from the teacher
Open house
Conversations with friends or neighbors
School athletic activities
Radio news or talk shows
Other:- - - -- -- -

(Cattermole and Robinson, 1985)
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APPENDIXC
Resource List of Services and Agencies

Guide to Special Education in Washington State and
Eagle Book-State of Washington Information and Training Manual fo r Parents
(Both are available in English and Spanish)
Washington State Parent/Educator Partnership Project
Puget Sound Educational Service District
Seattle: (206) 439-6934
Tacoma: (206) 596-6934
Statewide: (800) 422-GOAL
or
Superintendent of Public Instruction
Special Education Section
Phone: (206) 753-6733
Toll-Free Disability Information
Access Communication Products Center
1-800-233-1222
American Association on Mental Retardation
1-800-424-3688
American Council of the Blind
1-800-424-8666
American Diabetes Association
1-800-232-3472
American Foundation for the Blind
1-800-232-5463
American Speech-Language-Hearing Association
1-800-638-8255
Captioned Films for the Deaf
1-800-23 7-6213
Cystic Fibrosis Foundation
1-800-344-4823
Division of Developmental Disabilities Regional Centers
Region 1 Spokane
1-800-462-0624
Region 2 Yakima
1-800-822-7840
Region 3 Everette
1-800-788-2053
Region 4 Bellingham
1-800-239-8285
Region 5 Tacoma
1-800-248-0949
Region 6 Olympia
1-800-321-2808
Easter Seal Society of Washington
1-800-678-5708
Educators Publishing Service
1-800-225-5750
Epilepsy Association of Western Washington
1-800-752-3509
Epilepsy Foundation of America
1-800-332-1000
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ERIC Clearinghouse on Disabilities and Gifted Ed.
Job Accommodation Network
Job Opportunities for the Blind
Toll-Free Disability Information (continued)

1-800-328-0272
1-800526-7234
1-800-638-7518

1-800-536-2343
Learning Disabilities Association of Washington
1-800-424-8666
National Alliance of Blind Students
National Association for Parents of the
1-800-562-6265
Visually Impaired
1-800-221-2483
National Center for Stuttering
1-800-232-6372
National Down Syndrome Congress
1-800-221-4602
National Down Syndrome Society
1-800-221-6827
National Easter Seal Society Inc.
1-800-444-6443
National Head Injury Foundation Family Help Line
National Information Clearinghouse for Infants
with Disabilities and Life-Threatening Conditions 1-800-922-9234
1-800-248-2253
National Organization on Disability
1-800-346-2742
National Rehabilitation Information Center
1-800-526-3456
National Spinal Cord Injury Hotline
1-800-225-6872
National Turberous Sclerosis Association
Northwest Disability Business Technical
1-800-HELP-ADA
Assistance Center
1-800-344-4877
Retinitis Pigmentosa Association
1-800-621-3141
Spina Bifida Association of America
1-800-433-5255
The Arc (National Office)
1-800-352-8888
Tripod Service for the Hearing Impaired
Washington Library for the Blind and the
Physically Handicapped
1-800-542-0866
Washington PAVE Parent-to-Parent Training Project 1-800-572-7368
Washington Protection and Advocacy System
1-800-562-2702
Washington State Developmental Disabilities Council 1-800-634-44 73
Washington State Head Injury Foundation
1-800-523-5438
Washington State Legislative Hotline
1-800-562-6000
Washington State Parent/Educator Partnership Project 1-800-422-4625
Washington State Department of Services for the Blind 1-800-522-7103
Washington State Services for Children and Youths with
Deaf-Blindness
1-800-572-7000
Washington State Special Education Coalition
1-800-54 7-0200
Law Project
(WSPEP, 1994)
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APPENDIXD
Parent Involvement Evaluation

Please rate the following: I-fully satisfied; 2-satisfied; 3-somewhat satisfied;
4-needs improvement; and 5-not satisfied at all.

Development of parenting skills
Techniques to assist child in learning at home
Coordination of communication and support services for the family
Two-way communication between school programs and child's progress
Training in instructional and support roles for school
Support for decision making, leadership, advisory and advocacy roles
Other:

(Soloma, 1991)

- -- -- - -- -- -- -- -- -- - -- --

CHAPTER V

Summary

True collaboration between parents and teachers is still in the beginning stages of
development. Furthermore, there is clear evidence that "parental encouragement,
activities, and interest at home and participation in schools and classrooms affect
children's' achievements, attitudes, and aspirations" (Garnett, Kramer, and Shiver, 1993,
p. 267). In light of P. L. 94-142, parents are given the right to be involved in the decision
making process of their child's education. Much knowledge is required of parents to
make effective decisions; however, many parents do not fully understand their rights, nor
do they have a working knowledge of the Individual Education process (Howard,
McLaughlin, and Nelson, 1993).

Conclusions

Certainly, increased parental involvement in their child's education is encouraged.
However, one must be cautious in taking an absolute position as to how, when, and to
what extent parents should be involved. These positions ignore the individual differences
among parents of children who have special needs. "Decisions about the degree to which
parents will be involved in their mentally retarded children's [children with special needs]
educational program should be made on the basis of individual preferences rather than
generalized expectation" (MacMillan and Turnbull, 1993, p. 9). Gelfer (1991) stated:
If parents and teachers are going to establish partnerships that will be in the best
interest of children, contact between parents and teachers should be a two-way
process, from home to school and from school to home. Communication between
41
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parents and teachers is important in guiding and facilitating the child's growth,
development and learning. Parent-teacher communications can provide
information useful for parents in helping their children at home and in school.
They can also assist teachers by providing information helpful in addressing
students' individual needs, interests, and capabilities, backgrounds, and learning
styles. (p. 164)

Recommendations

Teachers need to provide opportunities for parents to gain a knowledge base
necessary for them to effectively participate in their child's education. We can not expect
all parents to be equally involved. "The secret is to know who your parents are and to
have in a school's repertoire as many options for involvement as possible. . . . Assess
parents' needs. Get to know them individually. Offer a broad range of activities to
encourage support and participation, including non-threatening, low-commitment
opportunities. Personalize home-school communications. Making parents feel
comfortable is an important first step" (Greene and Vandegrift, 1992, p. 59). A
successful parent involvement program should include: 1) written policies; 2)
administrative support; 3) training; 4) a partnership approach; 5) networking; and 6)
evaluation (Chavkin and Williams, 1989).
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